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Abstract

Proponents of Proposition 227 in California have argued for the
effectiveness of English-only instruction over bilingual programs
based on the increase in SAT-9 scores in the years since its
" implementation. Based on analyses of SAT-9 scores from 1998 to
2000, this article argues that: scores increased for all students, not
just for English-learning students; scores increased for most districts
regardless of the types of programs implemented; increases could
be attributed to a number of possible factors, but it is not possible
to separate out the impact of Proposition 227; and SAT-9 is not
an appropriate measure for assessing English-leaming students.

The scores that limited English proficient (LEP) students obtained on the
Stanford 9 (SAT-9) test conducted in the spring of 2000 gained considerable
media attention upon their release later that summer. The attention was in
large part because the results presumably enabled an evaluation of the impact
of Proposition 227, the “English for the Children” ballot initiative led by Ron
Unz and passed by California voters in 1998.

The advocates of Proposition 227, highlighting the increases over the
last three years of LEP students’ SAT-9 scores, have argued that these validate
the success of English immersion programs (e.g., Amselle & Alison, 2000),
The results from Oceanside Unified School District were highlighted by anti-
bilingual education advocates as well as by its superintendent, Ken Noonan,
and received front page coverage in the New York Times (2000, August 20).2

In this article, we review a number of analyses of SAT-9 scores from 1998
to 2000. The results of these analyses clearly indicate that the SAT-9 scores of
LEP students do not provide the basis for a resounding claim to victory for
Proposition 227. We review below six factors that need to be taken into account
in evaluating the SAT-9 scores to demonstrate why this is the case. Our
results indicate how inadequate and misleading it could be to use SAT-9
results in order to evaluate the impact of Proposition 227.
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SAT-9 scores rose for all students,
not just for LEP students

The paitern of LEP student performance of any given school district
should be considered in light of statewide patterns of performance by both
LEP and native English speakers. Table 1 contains data on statewide reading
scores specific to LEP students as well as scores for all students. The table
contains data for 1998, 1999, and 2000. The numbers in parentheses indicate
changes in percentile rank, and the last column shows the changes from 1998
to 2000. As one can see, there are virtually identical patterns of increases for
both LEP students as well as for all students with the increases being most
prominent in the earlier grades (especially grades 2 and 3). The same paitern
holds for scores obtained in both math and language (see tables 2 and 3).
Overall, the scores for all students as well as for LEP students rose, with large
increases in the early grades, and performance tapering off in the fourth grade
and beyond. It is clear from the pattern of increases seen herein that they
cannot be explained simply by the effect of Proposition 227, but rather, there
is something much more specific to the nature of SAT-9 causing such broad
patterns of improvement,

Table 1
Statewide SAT-9 Scores (Reading) For LEP Students and For All Students

Grade LEP Students All Students

1998 | 1999 | 2000 | Change | 1998{ 1999 | 2000 [ Change
98-00 98-00

2 19 | 2304) ] 28¢+5)| +9 | 39 )43(+4)| 48(+5)| +9

3 14 | 18(+4)} 21(+3)| +7 | 36 ) 40(+4) | 44(+4)| +8

4 15 | 17(+2) ] 20+3)| +5 40 1 42(+3)| 45(+3)} 45

5 14 | 16(+2)] 17¢+1)] +3 40 | 41(+3) | 44(+3)| +4

6 16 | 18¢2)] 19+1)| +3 | 43 |45(+2) | 47+2)| +4

7 12 { 14e) ]| 15D | +3 | 41 [43¢2) | 45(+2)| +4

8 IS5 (17(+2) | 18(+1)| +3 44 [46(+1) | 47(+1) | +3-
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Table 2

Statewide SAT-9 Scores (Math) For LEP Students and For All Students

Grade LEP Students All Students —

1998 | 1999 2000 | Change| 1998f 1999 2000 | Change

98-00 98-00

2 27 | 4+ |41+ +14 43 | S0(+7) | 58 (+8)| +15

3 25 | REHEND3BEHED | 14 42 L 49(+¥NH§ 57T (+B)| +15

4 21 | 25+ | 30¢+5)| +9 39 | 4S5 | S1EFD | +12

5 21 | 24(+3) | 28¢+)| +7 41 | 45(+) | 51 (+6) | +10

6 | 24 | 28(+) | 31 (+3) | +7 48 | 52(+4) | 57T (+5)| +9

7 22 | 24(+2) | 27 (+3)] +5 45 | 47 (+2y| 51 (+) +6

8 23 | 25{(+2) | 27(+2)] *+4 45 | 48 (+3) | 50(+2)| +5

Table 3
Statewide SAT-9 Scores (Language) For LEP Students and For All Students
Grade LEP Students All Students

1998 | 1999 2000 | Change | 1998 | 1999 2000 | Change

98-00 98-00

2 19 | 23(+4y | 28(+5)| 49 40 | 45(+5) | 50(+5 | +10

3 19 | 24(+5) ] 29 (+5) | +10 39 |44(#5) | 50(+6)| +N

4 23 1 26(+3) | 29(+3)| +6 44 | 46 (+2) | 50 (+4) +6

5 20 123+ 25¢() | +4 44 | 46(+2) | 49(+3) ] +5

6 2 |4 |26 H 47 1 49(+) | 52(+3)| +5

7 19 | 21662 | 23 +2)| +4 49 | 51 (+2) [ 54(+3)| +5

8 19 | 21(+2) | 22¢+1)] +3 47 149+ §51(+2)| +4
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