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The United States was founded as a multilingual society. 

Bilingual education has existed in various forms for a variety of 

linguistic groups since that time (Fishman & Hofman, 1966; Kloss, 

1977). While early efforts in bilingual education and present day 

bilingual programs in Canada promote the development of 
bilingualism as its goal, the majority of bilingual programs in the U.S. 

today promote bilingual education as a means to achieving the goal 

of literacy in English only. 

The focus of this chapter is on research in bilingual education 

in the US, its history, practices and potential. The introductory 

section of this chapter will describe a variety of models of bilingual 

education (BE) and lay a foundation of terminology for those new to 

the field. The second section looks historically at research in the 

field of BE both in the development of evaluation research agendas 

and basic research on bilingualism to examine some of the forces 

which have influenced that research and have helped to shape the 

present state of BE. The third section contrasts two very different 

approaches to studying BE examining the design and methodology as 
well as the results and implications of these studies on the field. The 

final section suggests a new approach to looking at research in the 

field which looks to broaden the goals of bilingual education toward 

promoting a language rich society (Ruiz, 1988; Padilla, 1990) and 
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proposes an inclusive approach to research which brings the BE 

community into full participation in the research process and 

suggests a new role for the BE researcher. 

The modern era of bilingual education in the United States may 

be dated back to 1963, to Coral Way Elementary school in Dade 

County, (Miami) Florida (Mackey & Beebee, 1977). This original 

bilingual program served an equal ratio of English to Spanish native 

speakers. The goal was to promote bilingualism among both groups 

of students. Each group received native language instruction in the 

morning and second language instruction in the afternoon with 

mixing encouraged through art, P.E., and music in the middle of the 

day. The program was deemed a success both in the development of 

language and content and in the affective domain as well. It 

improved attitudes across ethnic groups and enhanced the self 
esteem of students. Teachers and administrators observed that 

students were broadening their perspectives and preparing to 

contribute to their bilingual community (Mackey and Beebe,1977). 

Despite the initial promise of the Coral Way experiment, the past 

thirty years have been fraught with controversy, resulting in a 
scattered variety of programs designed to serve the growing 

number of Limited English Proficient (L.E.P.) students. (The term 

LEP is controversial for both its deficiency orientation and the 

unfortunate auditory association with leper. It is, however, the 

official legal designation and most commonly used term for students 

who have not achieved a locally specified degree of proficiency in 

English. For this reason it will be used in this text with periods 
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between the letters encouraging the reader to read the letters 

independently. ) 

SECTION 1: MODELS OF BILINGUAL EDUCATION 

From its auspicious beginnings in Coral Way, bilingual 

programs in the US have grown but do not come close to serving the 

approximately 6 million children between the ages of 5 and 17 

whose home language is other than English (U.S. Census, 1990.) Nor 

do programs exist to accommodate the roughly 2.3 to 3.5 million 

L.E.P. school-age children (Aleman, 1993). Title VI1 (Federally 

funded bilingual programs) services reached just 290,000 students in 

1993. 

The term "bilingual program" has come to represent many 

different approaches to educating children who are acquiring a 
second language. (See Baker, 1993 for a comprehensive explanation 

of models used throughout the world.) These approaches may be 

characterized by the amount of native language utilized or the 

number of years the native language or mother tongue is supported. 

Native language may not be used at all by teachers but allowed by 

students (Immersion or Submersion), or it may be used sparingly as 
a vehicle to help students into the second language (Transitional 

Bilingual Education or TBE). TBE programs vary greatly in the 

amount of native language used and the length of time that language 

is maintained. Early-exit programs generally place students in 

English-only classrooms as early as first or second grade without 

fully developing literacy in the native language. Lateexit programs 

move children into English-only classroom after the fourth grade, 




